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GENERALIST PRACTICE II: FAMILIES

CATALOG DESCRIPTION
Expands the theoretical foundation and practice methodology for social work, focusing on knowledge and skills to effect change in families. 3 semester hours.

Prerequisites: SWK 222, SWK 223, SWK 325, SWK 326, and SWK 310.

COURSE DESCRIPTION
The course presents family theory, models and strategies for intervention, practice skills, and ethics necessary for beginning, culturally competent, practice in social service agencies.

Lecture, discussion, demonstration, in-class exercises, papers, and examinations are required. Opportunity is provided to acquire and apply knowledge through experiential learning.

RELATIONSHIP TO OTHER COURSES
SWK 336 (Generalist Practice II: Families) is the third course in the undergraduate, generalist practice sequence. This course extends the practice foundation developed in SWK 325 (Generalist Practice I: Individuals) and SWK 326 (Practice Skills Laboratory) to focus on work with families.

COURSE GOALS
The goals for this course are to:

1. Promote awareness of the diversity of family forms (e.g., single parent, blended, gay and lesbian, grandparent-headed, foster and adoptive).
2. Increase sensitivity to the effects on family dynamics of minority experience (e.g., race, ethnicity, religion, sexual orientation, gender, sex, class, age, ability).
3. Develop understanding of the consequences for families of poverty, mental and physical illness, disability, homelessness and other circumstances that place clients at risk.
4. Acquaint students with family systems theories.
5. Develop skill in assessment and case planning with families of all types.
6. Promote the ethical responsibility of social workers to approach families from a strengths perspective.

STUDENT LEARNING OBJECTIVES
Upon completion of the course, students will have achieved the following outcomes. Students will be able to:

1. Apply family systems theories and processes to case material.
2. Identify the variety of family structures and dynamics across families.
3. Articulate a strengths perspective for working with diverse clients.
4. Apply the generalist problem-solving model to work with families.
5. Demonstrate beginning skill in family assessment and case planning.
6. Identify the dynamics of at-risk families affected by social problems such as family violence, mental illness, addictions, poverty, and homelessness.
7. Articulate values and ethics for family social work.

REQUIRED TEXTBOOK
Collins, D., Jordan, C., & Coleman, H. (2013) An introduction to family social work (5th ed.). New York, NY: Oxford University Press.
REQUIRED READING
Morrison, T. (2014) God Help the Child.
https://www.penguinrandomhouse.com/books/204834/god-help-the-child-by-toni-morrison/9780307740922
/readers-guide/
REQUIRED VIDEO *
McGoldrick, M. (2012). Harnessing the power of genograms in psychotherapy. Video retrieved from https://illstu.kanopy.com/video/harnessing-power-genograms-psychotherapy
Also available
Miller, M. with McGoldrick, M. (2012). Instructor’s manual for: Harnessing the power of genograms in psychotherapy. Mill Valley, CA: Psychotherapy.net
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EXPECTATIONS OF STUDENTS
Attendance and Participation: Students are expected to attend and participate in all class sessions. A student should not be enrolled in a course if other obligations will interfere with getting to class regularly and punctually.
Two absences in a sixteen-week course will result in a final grade lowered by a letter grade, and may result in a departmental referral. Faulty attendance, which is arriving late, leaving class early, and “tech absences” (texting, emailing, using social media, unrelated web surfing) will accrue toward an absence, and may result in a departmental referral. (Faulty attendance will count double when a guest speaker or classmate is presenting!)
Attendance Exception for Bereavement: In the event of a death of a spouse, domestic partner, parent, child, grandparents, grandchild or sibling, uncle, aunt, niece, nephew, first cousin, in-law, or step-relative, students are eligible for up to five (5) consecutive days (not including weekends or holidays) of excused absence for funeral leave, subsequent bereavement, and/or travel. The student is responsible for notifying the Dean of Students (DOS) office prior to their absence. Upon receiving proper documentation the DOS will provide this documentation to each of the course instructors, if requested. The faculty member will excuse the student from class and provide an opportunity to complete missed exams, quizzes, and other assigned work. The student is responsible for all material covered in class and must work with the professor as soon as they return to complete any assigned work. More information on ISU bereavement policy: http://policy.illinoisstate.edu/students/2-1-27.shtml
Class Preparation: You are expected to prepare thoroughly for each session, which may include reading/watching assigned material prior to class (see “COURSE SCHEDULE”), summarizing content and preparing to discuss it, writing questions or reactions to the material, and making connections between concepts in current and earlier readings. You are encouraged to discuss material with other students, form study groups, explain concepts to others, read related materials, and schedule consultation time with the instructor.
Assignments: All assignments are due on the date assigned (See “ASSIGNMENTS” and “COURSE SCHEDULE”). Missed or late work: Late work such as papers and missed in-class work such as examinations and presentations, will not be accepted except in extraordinary circumstances, at the professor’s discretion, when arrangements are made with the professor in advance. If accepted, late work will receive a reduction of 10% of the earned grade, which is a letter grade, and additional 10% reduction each week the assignment is late. No assignments will be accepted after the last day of the semester.
An Incomplete (I) will be given in rare circumstances, in consultation between student and professor. A student who has received a grade of “I” is not in academic good standing.
Special Needs: Students with special needs should notify the instructor immediately so that available accommodations can be made. Any student needing to arrange a reasonable accommodation for a documented disability should contact Student Access and Accommodation Service, website StudentAccess.IllinoisState.edu, e-mail address for exams SAAS-Exams@ilstu.edu, located in 350 Fell Hall, 438-5853 (voice), 438-8620 (TTY).
Contacting the Professor: I make every effort to respond to email within 24 hours on weekdays; it may be longer on weekends. If you have not heard from me within 36 hours on weekdays, please assume your email was lost and send a second. It’s not rude; I’ll not be offended. I am available for appointments for in person or a zoom call.
Written Work: Submit written assignments on Canvas or in class, as assigned. Written work should show thoroughness, accuracy, clarity and professionalism. Such writing generally requires first writing, review, editing and rewriting. All work should be carefully proofread and corrected. Papers should be free of errors in spelling, grammar, and punctuation.
Format papers according to the Publication Manual of the American Psychological Association (6th ed.) (APA). Purdue Owl, the Purdue University on-line writing laboratory, is an excellent resource for both APA format, and for organizing and writing papers, available at www.owl.english.purdue.edu

Reminders of APA Rules, and other Writing Helps for Avoiding Common Errors
· APA wants numerals < 10 written out as words, e.g. fifth grade, 16, seven percent, 23%. Also write out a numeral if it’s the first word in a sentence.
· APA wants Black and White capitalized when referring to race (and no other colors for race).
· APA wants us to single space after a period and colon.
· There need to be complete sentences before and after; usually, just start a new sentence.
· Use standard margins. The Microsoft Word default setting for margins is 1” top, 1” bottom, and 1.25” each left and right. The header and footer default setting is 0.5” from the edge.
· Use a standard font such as Times New Roman 12 point, and indent paragraphs 5 points .
· Capitalization can be tricky. Names of disorders are lower case unless they include a proper noun, so bipolar disorder but Asperger's syndrome. Degrees are lower case, so master’s degree in social work. A person’s title is lower case unless it takes the place of a name, so use “Mom said” but “his mother said”; "Teacher said" but "the teacher said".
· Use active voice instead of passive voice. The preceding sentence was written in active voice. Passive voice is characterized by helping verbs. So, "the client ate lunch at noon" instead of "the client had eaten lunch at noon".
· Begin each paragraph with a topic sentence. Fill in detail following. Be sure each sentence has a subject and verb, and that the verbs agree.
· For every reference included in the References, there should be a corresponding in-text citation, following APA style requirements.
· Papers and reports should have a title (Level 1) and headings (probably just Levels 2 and 3), using APA format for headings as follows. (Do not enumerate headings.)
Nondiscriminatory language: Oral presentations and written work should use non-sexist, non-racist, and
non-stigmatizing language. Faculty may return papers for revisions in language prior to grading. Be sensitive to your use of language
Academic Misconduct: Plagiarism, cheating, and all other forms of academic misconduct are considered a violation of university regulations and a breach of National Association of Social Workers (NASW) Code of Ethics. Students are becoming professional social workers and are expected to abide by the NASW Code of Conduct. See more at www.naswdc.org

ASSIGNMENTS
The following assignments are designed to facilitate and measure progress on the learning objectives for this course. Please see the instructor’s handouts for writing guidelines and grading criteria.
Graded assignments: Three general reading summaries/outlines and three written assignments will evaluate the understanding of the course content and skill at writing a family assessment and a family case plan.
A rubric or rating scale will be provided for evaluating each written examination (i.e., assessment, case plan, and intervention).
Credit/No Credit Exercises: a shared case film worksheet, including genogram, ecomap, and timeline, is used as a vehicle for preparing to write the family assessment and case plan.
Ungraded In-Class Exercises: Throughout the course, in-class exercises are used to facilitate learning.
Written assignments are due at the beginning of the class on the date assigned, and are to be typed, single-spaced, paginated, stapled, grammatically correct, and checked for spelling and punctuation unless the instructor provides other guidelines. Each assignment should include your name, assignment title, and the date submitted. One letter grade may be deducted from your assignment from the first day the
assignment is late and from the first day of each week thereafter. No papers will be accepted after the last day of class. Students are required to retain copies of all work turned in to the instructor. (See “EXPECTATIONS OF STUDENTS” above for additional information.)

Reading Guide #1 MC/TF (10%) Collins, Jordan & Coleman (2013) ch. 1 – 5; class lectures & dialogues Due February 2 via Canvas (11:00PM) or printed and brought to class
Reading Guide #2: MC/TF *+ McGoldrick genogram* (10%) Collins, Jordan & Coleman ch. 7—9; McGoldrick video; class lectures & dialogues
Due February 23 via Canvas (11:00PM) or printed and brought to class Reading Guide #3: MC/TF (10%) Collins, Jordan & Coleman ch. 10—13 Due March 9 via Canvas (11:00PM) or printed and brought to class
Shared Case #1: Assessments - Timeline, Ecomap & Genogram (10%). Based on Morrison end of the book. You may work with one or two other people if you wish. Add your partner(s) names to your paper; however, you must submit your own completed assignment as a picture via Canvas.
Due March 30 via Canvas (11:00PM) or printed and brought to class
Shared Case #2: Case Plan & Interventions, including how you will use chosen treatment modalities for the family (20%). Case plan, as the social worker assigned to Bride and her family, at an identified point in time in time in Bride’s life (elementary age before testifying in court; adulthood as she is with the family who takes her in; adulthood as the book ends). Write as though you are a social worker assigned to work with Bride and her family. Instructor will be available to answer questions via individual zoom conferencing prior to due date.
Due April 13 via Canvas (11:00PM) or printed and brought to class
Shared Case #3: Assessments, Case Plan, Interventions, Reflection (30%) FINAL. Conclude your timeline, ecomap, and genogram, Case Plan, and Intervention, incorporating instructor feedback. Add an assigned reflection of your experience using these clinical tools with Bride’s ‘family’.
Professor will be available via zoom for individual conferences upon request.
Use the provided templates and instructions, as well as instructor feedback from Shared Case Assessments #1-#2, as guides to organize your work.
Due April 27 via Canvas (11:00PM) or printed and brought to class
GRADING
Grades will be assigned in accordance with the following scale. Students must achieve the full value of the lower end of each subscale to be awarded the corresponding letter grade.
A 90-100%
B 80-89%
C 70-79%
D 60-69%; F 59% and below
Grade Allocation:
Grades for the course will be assigned using the following formula:
Reading Guide #1 (MC/TF)	10%
Reading Guide #2 (MC/TF) + *McGoldrick genogram*	10%
Reading Guide #3 (MC/TF)	10%
Group Presentation                                                                                                                            10%
Shared Case #1 Timeline, Ecomap & Genogram	(Assessments)	10% Shared Case #2 Plan & Intervention		20%
Shared Case #3 Assessments, Case Plan & Intervention, Reflection	30% Total	100%

COURSE SCHEDULE
	Session 1:
	General topic: Course overview; Review Syllabus;  Field of Family Social Work

	  Date:
	January 13

	Required Readings:
	Course text: Collins, Jordan & Coleman (2023) Chapter 1, The Field of Family Social Work

	Read Ahead:
	Toni Morrison, 2014, God Help the Child




	Session 2:
	General topic: What is family?

Theories and models, family systems theory basics; Strengths & resilience.
Environmental risk/trauma

	  Date
	January 20

	Required Readings:
	Course text: Collins, Jordan & Coleman (2023) 
Chapter 2, What Is Family?
Chapter 3, Family Systems
Chapter 4, Family Development and the Life Cycle Chapter 5, Family Strengths and Resilience

	Read Ahead:
	Toni Morrison, 2014, God Help the Child




	Session 3:
	General topic: Family Systems

	Date
	January 27

	Required Readings:
	Review Collins, Jordan & Coleman (2023) Ch. 3
 

	Assignment:
	Reading Guide #1 – Collins, Jordan & Coleman (2023) Ch. 3

	Read Ahead:
	Toni Morrison, 2014, God Help the Child

	FEBRUARY 3
	LIBRARY RESEARCH TIME -- NO CLASS -- FEBRUARY 3




	Session 4:
	General topic: Family Life Cycle

	Date
	 February 10

	In Class
	McGoldrick video: Harnessing the power of genograms in psychotherapy #	- #	
Practice creating timelines, ecomaps, genograms

	Required Readings:
	Course text:
Collins et al. (2023). Chapter 4, Family Life Cycle


	Read Ahead:
	Toni Morrison, 2014, God Help the Child



	Session 5:
	General topic: Family Strengths and Resilience
Timelines, Ecomaps, Genograms

	Date
	February 17 -- There will be questions posted for the readings within Canvas.

	Required Readings:
	Review Collins, Jordan & Coleman (2024) Ch. 5; Review McGoldrick video #	- #	

	Question in Discussion:
	McGoldrick video: Harnessing the power of genograms in psychotherapy

	Read Ahead:
	Toni Morrison, 2014, God Help the Child




	Session 6:
	General topic: Practical Aspects
Assessment – Timelines, Ecomaps, Genograms (continued)

	  Date:
	February 24

	Required Readings:
	Review Collins, Jordan & Coleman (2023) Ch. 6 Review McGoldrick video #	-#

	Assignments:
	Genogram based on McGoldrick video *

	
	Reading Guide #2 – Collins, Jordan & Coleman Ch. 6  + genogram

	
	LIBRARY RESEARCH TIME -- NO CLASS -- MARCH 3

	
	Spring Break (March  7 to 15)  --    March 10    NO CLASS




	Session 7:
	General topic: Beginning Phase

	Date:
	  March 17

	Required Readings:
	Collins, Jordan & Coleman (2023) Chapter 7, Beginning Phase 


	Read Ahead:
	Toni Morrison, 2014, God Help the Child




	Session 8:
	General topic: Qualitative Family Assessment

	Date:
	March 24

	Required Readings:
	Collins, Jordan & Coleman (2023)
Chapter 8, Qualitative Assessment 
Morrison (2014). God Help the Child. Part 1

	Assignment:
	Reading Guide #3 Collins, Jordan & Coleman ch. 10-13 Summaries

	Date: MARCH 30TH 
	SOCIAL WORK DAY – ALUMNI CENTER – MARCH 30TH 9 am to 4 pm -- REQUIRED





	Session 9:
	General topic: Quantitative Assessment

	Date:
	March 31

	Required Reading:
	Collins, Jordan & Coleman (2023)
Chapter 9, Quantitative Assessment
Morrison (2014). God Help the Child. Part 1-3




	Session 10:
	General topic: Family Systems Interventions

	Date:
	April 7

	Required Reading:
	  Collins, Jordan & Coleman (2023)
  Chapter 10, Family Systems Interventions
Morrison (2014). God Help the Child. Completed 1-4

	Assignments:
	Shared Case #1 God Help the Child Bride’s family Timeline, Ecomap & Genogram for Sweetness and child (elementary age)




	Session 11:
	General topic: The Intervention Phase

	  Date:
	April 14

	Required Readings:
	Collins, Jordan & Coleman (2023)
Chapter 11, The Intervention Phase
Morrison (2014). God Help the Child. Reference book for assignments




	Session 12:
	General topic: Interventions at the Child and Parental Levels

	Date:
	April 21

	Required Readings:
	Collins, Jordan & Coleman (2023)
Chapter 12, Interventions at the Child and Parental Levels
Morrison (2014). God Help the Child. Reference book for assignments

	Assignments:
	Shared Case #2 God Help the Child Family Case Plan & Intervention Choice of time periods:
· At birth/infancy
· Elementary age
· Adulthood as the book begins
· Adulthood as the book ends




	Session 13:
	General topic: Interventions with Couples and Gender Sensitive Interventions

	Date:
	  April 28

	Required Readings:
	Course text: Collins et al. (2013). Chapter 13, Interventions with Couples and Gender Sensitive Interventions



	Session 13:
	General topic: The Termination Phase
Case planning practice – Finals Due

	Day and Date:
	April 28

	Required
Readings:
	Collins, Jordan & Coleman (2023)
Chapter 14, Termination Phase

	Assignments:
	God Help the Child
Shared Case #3 Family Assessment (Timeline, Ecomap, Genogram) & Case/Treatment Plan & Intervention & Reflections
Choice of time periods:
· At birth/infancy
· Elementary age
· Adulthood as the book begins
· Adulthood as the book ends





Social Workday is Monday March 30th at the Alumni Center 9 am to 4 pm. This is a Required Event. 
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